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Ghstract
Thie study investigated the engagement rates of
students in & mixed-age claserocam of 3rd and 4th
graders. The time on task of the students was compared
using thematic and traditional instruction. Engagement
ratec were determined by using an Engagement Rxte
Obeservation Form, ctudentse” <self-percepticne, and
teacher reflections. The recults indicated that the
studente’ engagement ratee were higher during thematic

instruction as compared tcoc traditional instruction.
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Engagement Rates During
Thematic and Traditicnal Instruction
The purpose of this study was to investigate the
engagement rates of students in & mixed-age claserocom
of 3rd and 4th grade students during traditional and
thematic teaching. Many studiee have invecstigated the
effects of time on academic achievement. Three
variables of time: (1) time allocated for learning,
(2) time actually rieeded for learning, and (3> time
engaged in learning have beern shown to relate to
academic achievement for students (Gettinger, 1983).

fllocated Time

Bllocated time is defined by Steere and Wiley
(19853 as the time allocated to the teaching of &
particular subject. Time actually needed for learning
is that time the student needs to advance from
nonmastery to a predetermined level of mastery
(Gettinger, 1985)>. These two variables of time vary
areatly for individual ctudente, teachers, classroomes,
and schoolse. #@Allocated time varies with the number of
daye in the school year, houre in the instructional
day, end use of the time by the principal and

individual teacher. In general, recearch supportz x

!
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relationship betweern total time allccated and academic
achievement (Fredrick & Walberg, 1%800.
Time needed for achieving mastery varies with the
individual learning rate of eact ctudent. Students
muet have sufficient time for learning according tco
their individual differences in corder tc achieve
mastery.

Engaged Time

Intimately connected with allocated time and time
needsd for learning is engaged time. Engaged time is
“that portion of the allccated time during which the
child is actually working or paying attention (Steere &
Wiley, 1985, p. 2." Wtimately, engaged time would
have & critical effect on academic achievement.

In & sfudy cf the propertiec of attention during
reading lessons it was found that the percentage of
erigaged time was pcocsitively related to reading
achievement (Imai, Anderson, WilkKinson, & Yi, 19%2).
Similarly Tracz and Gibkeon (1984) found a significant
correlation between student engagement and achievement
in reading and language.

In & review of studiee conducted cver the last SO
years which examined the effects of time on learning,

Karweit (1%54) found & wide range of correlatione
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betweer time and learning from .10 to .70. In a review
af time and learning, Fredrick and Walberg (1781 alzo
found & modest relationship between time spent in
learning and academic achievement.

frcademic Learning Time

The California Beginning Texcher Evaluation Study
(BTES) ewvwaluated the effects of time allocation and
time use an students’ academic achievement. Since time
allocated for learning is nat always equal to time
spent engaged in learning, this study looked at the
variable of Academic Learning Time which ie defined as
the amount of time that studentse are actively engaged
in academic activities on which they are experiencing
high rates of succese (Murphy, 1992), In an analysis
of the data in the BTES study, severxl findings
addressed the relaticonship between time and learning.
It was found that Academic Learning Time is positively
asccciated with achievement Sin reading and mathematics,

The data also supported that in gerneral the praportian

i

acf allocated time that studentse are engaged | &
positive predictor of academic achievement (Egkert &
Kluender, 1%84).

While the correlatione between time and learning

vary, there is certainly enough research to give the
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relaticnehip merit., Given thesze relationshipe between
time and learning, I wanted to measure the effecte on
the engagement rates of the cstudents in my mixed-age
classroom when implementing thematic teaching as
cppoced to traditiconal teaching. UWhile there is no
speciftic engagement rate which signifies succecs ar

failure, Steere and Wiley

b
-
o
n
-
il
c
Ju}
Ual
T
(]

.t that teach

1

re
attempt to maintain & classrdom engagement rate of

0~-5%, They state that engagement rates under &34 are
definite reascons for coancern.

Witn timited time during the schcool day, teachers
must attempt to maximize the time that is available.
Une idea ie tc emplcay a muodel of teaching that would
encourage studente to spend & higher percentage of
their time actively engaged in learning.

Integrated Thematic Teaching

The literature citee many benefite of tzKing an

integrated approach to te

a

ching. Intearated Thematic
Instruction (171, alsc referred to as thematic
teaching, ice "based on interfacing how students learn,

inetructional methods and strategies, and the

~0

curricuolum (Bartz & Miller, 19271, p. 203." Curriculum

zer i oof L

o

o
i
15

i

iz wiewed as & whole, not as e par

o}

subject=. Connecticons are made within the different
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learning areas, making the curriculum more meaningful
ta studentse. Integrating the curriculum by using
thematic imstruction naturally connects with children’s
learning and development because children learn in an

integrated fashion <Traill, 1%7%2; Gareau & FKennedy,

Considering the apparent benefite of thematic

p—

teaching while alsc recognizing the diftficul ty of
effectively utilizing time in a mixed-age classroom, I
wanted to investigate the engagement rate of my
ctudente when using the thematic approach to learning.
It was the purpose of thie study to compare the engaged
time, alsc referred tao as time on task, of the students
in my mixed—age classrcom during thematic teaching and
traditional teaching.
Setting

[ conducted my recearch in my cwn classroom at
Cowdall Elementary School, cne of four elementaries in
the Kearsiey Community Schaol District located in
Flint, Michigasn., Dowdall is & lst through Sth grade

schacl compriced of 300 students of low to middle

1]
[m]
In]

ocioecanomic statu

i

My parficular clasercom included myeelf and 23

students, 14 of whom were in the 4th grade and 11 of
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whom were in the Zrd grade. In totxl there were &
bore (7 fourth gradere and % third graders? and ¥ girls
©7? fourth graders and 2 third graders). Three 4th
graders received special services in the farm of &
gifted pull-oul program cone day per week, Two of these
studentz zlsa lett the classroom for 73 minutes each

morning to participate in an acceleratied mathematic

m

class.  Twa 3rd graders frequently received remodn ol
zuppeort culzide wf the classroom in reading and
methematics.

Students were in attendance from <:55 a.m. until

e

'S p.m. Studente in my classrocom received & hours of

(A1

instructicn per day, S hours of vhich were under my
supervieian., My time with the children in academic
activities cansisted of 2 172 hours in the morning and
2 1/2 hours in the afterncon. The additiconal hoour of

instruction that the students received each day was

under the supervieicon of other teachere. Such subljects

r

= health, science, physical education, Spaniszh, art,
and muzic were Ltaught ducing this time.

A1 remaining subjects which inciuded Tanguage

r{

o
m

, Freading, mathematics, and sccial studies were

taught during the 5 hours per day that I waz with the

;L_.
i

children. T directed by the building principal to

ERIC

Aruitoxt provided by Eic:
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4

teach t

sy

HE

.EJFI

D

[

by

g

Vanguage art, reading, and malhemat oz
curcicula to the 2rd and dth graders Lo ensure thatl the
children would receive their zaorrect grade lewel
sulrject matter., IWith our cobliectives for zocial studies
being mars toczels dedined than those far lTanguage

art

« Feading, and mathematics, I was able to teach
urnite simullanecusl to the Zrd and 4th gradec .

classroom. are e ldom used in thrs

)

Hecauze mixed-ag
district, esforts were made o reassure parents thal
their children would receive the appropriate
educaticonal chiectives and curriculum for their grade
level .

&e & result of this directiaon, the instruction in

my classrcom became fragmented and

it

eqmented by grade
level., From 300 to 11300 a2.m,. was our reading &and
language arts time bElock. Ouring thie time I directed
cone grade lewvel while the ather students woarbed on
geatwork and seld{-direclied projectz. After instructing
ane grade lewvel T would then reverse the process with
fhe other group receiving mp direction while the cther
wor Ked independently,

Mathematics was aleo taught in this manner, &tter
doiong one or two logic problems a: a w' Yo group &b the

beginning of the mathematics pericd, the 2rd and 4th

I1
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graders were then separated. Students worked
independently on their particular a&ssignmentes while [
tocok turns directing each gracde level.
These demands an classrcmm management and
organization were evident from the beginning of the
vear. Designing and providing effective instructicon
simul tanecusly foar two grade levels while maintaining
an organized clazsraam were & challenge for the
teacher. The students’ cnallenge was to realize and
adjust to thie unique situation, especially in terms of
working independently for extended periods aof time.
Deepite the studente’ cuper.or zbilities to adapt to
this organization as well as the r excellent behavior

arnd independent working skille, I was concerned that

33}

thie organization, that is, teaching as if¥ there were

separat

D

clazesserooms, wae not optimum for learning or
teaching. In fact, studies conducted on time and
learning in Dutch primary schocle indicated that time
engaged in learning was, on average, &% lower in
mixed—age ciassercaoms than in single-groade classraoms
{Roelots, Veenman, & Lem, 193%9). Concerned about my
studente’” time on taesk and interected if ancther
teaching methoed would have an effect an the studente”

engagement rates, I begarn my cwn investigation., 1
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examined the time onm task of students in my mixed—age
classrcom during thematic unit teaching and traditiconal
lesson teaching.

Me thod

Engaqgement Rate Observation Form

I chose to use the Engagement Rate Observation
Foarm publicshed by the Ascociation for Supervision and
Curriculum Develcopment (4.5.C.0.) and promcted by Reyes

.

and Alter (17852 designed to help te

Ctitioners

s

cher pr

o
)
i

cheserve and evaluxte the time aon task and academic
learning time of their students.

This farm (cee Appendix A) was decigned to measure
an individual student or & group of students” time on
tack percentage rate. The Engagement Rate Faorm makes
use of a time sampling technique %o identify students”
aff tack behaviore in three categoriecs. The categories
cf non—-engagement are (1) socializing, (2 uninvalved,
ar (37 waiting. Everyaone not in these categories is in
& category of ©(4) engagement. Every five minutes during
the set cbecervation time & visuxl sweep of the
classroom i< ta be made in & predetermined order and
those students wha are off task are to be coded with an
-

S (eocializing?, U {uninvalved), aor W (waitingy +far

that particular sweep. Directions for the observer are
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given cn the form. Information such as where studentes
are ceated, who is absent, and the classrocom activities
occurring can also be recorded on the form. The
Engagement Rate can be calculated by dividing the total
number of on task cccurrences by the number of total
poszible occcurrences. Conversely, the cff task rate
can he calculated by dividing the number of off task

accurrences by the number of total possible

Ta record the information on the Engagement Rate
Form, an observer needed to be celected and trained. I
needed an obizerver who met the following criteria:r (&
an interest in children and research, (b) background
experience in working with children, and {c} &
willingness and ability to devaote time to being trained
and to obeserving in & classrocom cetting.

The observer I chose was Carcl McDonough. Mrs.
McDonough currently teaches adult enrichment classes
and previcusly taught pre—-schocl for three yeare in the
Kearcley District., é&e part of her training I
introduced Mre, McDonough to the students pricr to the
formal clasercom cbcervatione. During thie

introduction period, she visited the classroom twice
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for 1 hour pericds, familiarizing herzelf with the

]
—
w
mn

seroom and allowing the children to became
comtortabkle inm her presence. fAtter introducing herself

as our clas:

room observer, she simply watched the
children while Jotting down what she perceived zs off
taszk behaviors,

fifter the children were gone, the observer and |

pul
‘:
T
i
n
T
[
:v

had tranzpired during that Clsss period.
e discussed those behaviors that she had noted
tazb and decided together which cade ©3, U, or ) best
correlated with those behaviars.

v the final phase of the training, the observer
conducted & trial chservation under the same conditicons
thazt the formal ocbszervaticnse were made. She abiserved a
math lecson for 20 minutes, recording on S minute

-
bu]

interval 2, U, or

m

thos=e students not engaged with an

4, b also recorded the time and actiuvity for each o

i

minute period. UWpon reviewing this

§
—
A
Py
I}
-+
"1
21
m
pu
1>
w
10
iy
3
(1]
a
—_

34

o

te Form with the observer, I felt confident that she
had & good understanding of on task versus off task
behzuwior,

Obeservation Mericds

There were & formal obserwvation per iodz for the

ztudy., Three of those periode cccurred during

15
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traditiconzl lesson teaching, thue establiching the
baseline data. The remaining 3 chservations occurred
during thematic lesson teaching. Each observation
lacted 30 minutes. Two of the baseline observations
were coanducted in the afternccn and the other in the
morning. Similarly, two of the cbservatione of the
thematic lescone were conducted in the afterncon and
the ather in the morning. Alea, in an effort to Keep
thece lessane as parallel as possible, the same
csubjecte; mathematics, reading, and cocial studies,
were taught using traditional and thematic instruction.
In addition to these cbcervations, I emplorved two
ather measurements which would ensure greater
reliability of results. The ctudents recorded their
percepticne of their cwn time con task after each
obeerved lecscson. Immediately following the observed
lecscon, students received a teacher decigned grid (cee
Appendix B for & sample gridy asking them to fill in
hiciw well they were on tacsk during the lessan. The
gride were desigrned to allow studente to record their
percepticns of their time on tack ceparately for each
component of the lesson. The components included such
categoriec as "Introduction, Guided Fractice, Sharing,

and Independent Practice." Studente placed a check in

16
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& box labeled "@&lwayre, Most of the Time, Seldom, or
Never" for each part of the lesson. Students were
rezecured that thie informaticon would in nao way atfect

their grade. #@As & group we discussed the term “on

1

task" and aleo dicscus

1

ed the four categories which thex
could chocse ta mark. 1 encouraged the students to
complete these grids carefully and honestly.

In arder to condense the data from these grids, I

assigned a number valus to each cat

a
M

gory. The number

values were ta) 4 points for Alware, (b)Y 3 points for

Moet of the Time, (c?» 2 painte for Seldom, and (d> |

ncint for Never. [ averaged the pointe for each grade

level by adding up &ll of the pointe and then dividing
by the number of students in that grade level who were
present during the lesson. 1 alsc averaged the points
foar the entire clases.

¢ another method of measuring time on task, I
Kept & log of reflections for each cbserved lesscon.
For the lessone during traditicnal lesson teaching and
far the lesszone during thematic teaching, I recorded
my coun percepticone. I recarded my behaviore, the

students” behavicre, and my awareness of on and of-

"

taclk behavior in the students.

Y

17
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The time on task of the students in my mixed—age
classroom during thematic unit teaching and traditionzxl
lescson teaching was compared vusing &1l three of the
above methods., The purpose wase not to measure my
ability to Keep the studente on tacsk; the students and
I were constants, The wariable was the mode of
instruction, specifically traditional and thematbic
irnstruction.

Results of Observations

Observation I

The firet formzl cobservation occurred on the

marning of April 21, 1¥%2., This was a traditional

lecs

1]
im}

m in reading. @t the beginming of this lesson the

Zrd graders worked independently in their journals
while I worked with the 4th gradere on & problem
zolving pascage in their reading bock. Then 1 directed
the Zrd grade group while the 4th graders read

independentty>.

Twenty—two studentis were present for thi

les=omn.

[T

funy and Brandon were absent; Rebert was receiving
remedial support cutside of the classroom. During the
7 sweeps the obserwver recorded 10 marks for

Socixlizing, !l marks for Uninwvoluwed, and | mark for

Waiting ¢zee Table 13, This resolted in 22 off tazsk

Sal

18
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; Ergagement During Traditional Reading Lesson

N=22
Sweep
1 2 3 4 3 ) 7
Assigned 22 22 2z 2z 22 2z zz
Engaged 20 19 20 21 14 1& 20
Sacializing 2 z a a S a i
Uninveolued ] 1 1 1 3 4 1
Waiting a a 1 a (t a a
Engagement Rate = Total Enqaged = 85.7x

Tatal Assigned
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cccurrences aut of 154 poseible cccurrences. Upan
calculating the Engagement Rate from the Engagement

Rate Farm, there was a rate of 85,74, This would

f

indicate that during this particular lesscon, the
studente were on task and engaged in learning 83,74 of

the time.

The ectudents”

[21]
T

lf-evaluations indicated that
cuerall they viewed themselves as being an task

approximately 22,5 of the time. Upcn averzaging th

T

In}

scares for each student’s self-evaluztion grid, there
was & range of scores for the 4th graders of S84 to
100¥ on task; only one student scored herself below

75%. The range of scores for the 3rd graders was &84

Cr

to 100X on tacsk.

In reviewing my perception cof this lesscon, I nated
that I spent & great deal of time going back and farth
between grade level groups. [ alsco noted that while

the 4th grad

)

r

seemed wvery intent during their
independent reading, it was difficult to kKnow if they
were truly reading and comprehendimg well. In addition
I noticed that the 3rd grade studente seemed to be
ceazily distracted when I left their group to work with

the 4th graders.
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T

Thi secoand obeserwvatial

of April 2%, 1773, This aobs

traditiconal leszsan in social

lessaon the 4th graders

1
-
[}
W
o

sbout Michigan,

queztions which we would dizscuszs later

rexd and discussed together

T
0
in
12
a
~+
o
Tt
<
O
A
hg
11
(1]
31

group |

quecsticne in their lWeeklly Re

tc

radere worked mostly with dir

igned to answer seu

Engagement Rates
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K oplace on the atternocon

tudie=s. During thi

tr

chapter in their text

Ther were thern to anzer fiuve

. The Zrd

ection from mreel i we

&t the end of the 3rd grade whaole

T
=3
1

aders independently.

fn

Twenty—four =

—
b
m
1]
D

d

[

11

ol =erver recard

T

1)

=
3

Thiz rezulted in

L

S oofF ftask

ol
—
r-
u)
™
I_:
11
v
-
—
T

coCurrenCes

S, Ak Thiz= wauld indicate

waz abeent on thie day

udents were

marks far

present for this lesson.

During the 7 sweeps, the

Socializing, 3 marks far

inmvolved, and O marks for Waiting Csee Table Zi.

cccurrences out of 2 total

mabing the E

th

=

igagement Rate

at the =students were

actively engaged in the learning assignment PB4 of

=
T
—+
3
T
iy

—
jmy
T

L3 o Rhe time.

A1

Laad g

selt-ewvaluzxtionsz, the Zrd grader:

wt

and unengaged 21,45 af the time.

studentz vismed themzeluwesz as being on ftask

nodiwi dgad

i
by
T
W
-3

Pl
3
Jn
AR
bl
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Engagement During Traditicnal Sccial Studies L .Gt

il
n
n

N=24
Sweep
1 z = 4 S & 7
Fesigned 24 24 249 24 249 z24 24
Crigaged 20 21 17 14 1& 24 20
Socializing a = = 10 & G 4
Uninvolved 1 a 2 a a a o
Waiting a a 1 ¢ c a G
Engagement Rate = Total Enqgaged = 78.&%

Total Aseigned

oo
o
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scares af &3% to 100X, The 4th gradersz assessed their

:

an task behavior in a rang

By

of &% to 100,

Upaon reviewing my retlecticons on this lessan, I
found that 1 sensed much distraction and bkoredom in the
ztudentz. For ezample, I noted that the 4th graders
immediately engaged themselves in their reading of the

1

chiapter on Michigan, but after zsbout 1S minutes =4 i

i)

ver

N
by

student o bevame off tash znd began soccralizing with

their neighbors. The Zrd graders appeared on task

during the part of the lesson in which 1 woarked
directls> with them; hawever, when &ssigned to wark
indeperndentls, they nesded severxl reminders to
concentrate on their assignment.

CObeervation 111

f

This traditicnal leszon in maxthematics took place
during the afterncon of May &, 19%3. I reviewed the
previcus dar’s lesson an division with the 4th graders,
had students do practice problems on the board, and
then zxzsigned the 4th graders to complete = page from

their mathemzatice texthooke., The 2rd graders drew

w

rrarve too solve division factes while 1 worked with the

]

dth grader=z. After aszsigning the 4th graders to work

independently, T went owver the arrarys with the Zred

BEST COPY AVAILABLE
23
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graders together and then assigned them several

proclems to complete from theic textbhooks,

I

Twenty—three students were preszent during this
lezzon, @Amy and Brandon were pulled out to work on &
wparate enrichment project. During the 7 sweepsz the

cbzerver recor ded 27 marks for Socializing, 5 marks for

Upirootoed, snod O mark s for Waiting tzee Table

This conztituted 22 off task occcurrences out of 141
porsrhle oocurrences resulting in an Engsgemsnt Fate of
Z0.1x,  Thiz percentage rate would indicate that
students were actively engaged 20.1% of the time and
unengaged 17.%% aof the lesson period,

The self-svaluation grids reuvealed that overzll

b ot

3

the students perceived that they were on tazk |

[Ai]

the time. The scores that the 4th graders z2ssigned

themzelves ranged from &% to 100, The range

C
-+,

i

cores for the 4th graders was S84 to 100X, This wide

1

range mar be o a rezult of two studente wha had

-

Jifficulty working independen aimd et <voneed

SEM time on 1as

.

themse luez at

The remzaining 3cd

re scored them:selues st B2 wnd higher,

I

w
e

":]r'

My perception of the students’ engaoement rat

hd
[iH]

was =imilar for boltl age groups.  The dth graders

S
1,

seemed quite engaged during the review and practice
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Table 3 24

Engagement During Traditional Mathematice Lescsan

N=23
Sweep
1 2 3 9 o & 7
fresigned £3 z23 23 23 23 23 pac
Engaged 21 21 18 1e 15 20 1a
Socializing z z g S & Z &
Uninvolved Q Q 1 a 2 1 1
Waiting a Q a a a a Q
Erngagement Rate = Total Enqaged = 30.1X

Total Acssigned

oo
N




seceian
became obwicous,
wWas

Similarly, the

and thewy worked +ziriy well
hawewer,
difficult for the

Srd graders seemed

Engagement Rates
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independentl», It
that ae the time went on it
students tc Keep on task.

(o enjay drawing

arrays to scoluwe divigiaon facts but they had difficulty
taward the end of the period with working
independently, I also noted that it appeared as 14 the
Zrd graders had more difficulty than the 4th groeders

with staring on task
with their group.

Thematic Lesson

wber I o was not directly working

Obcervation 1

This

lecsan

1993. This

lesaon

fairy tales

theme wae "What do

about ocureelves and

categorized as a

anxlyzing character

what & character

1

leccan

a whole

group
Clyeen” =
internal

students an

tocok place
plas
and folktales,

fairy tal

zocial

A
b reading Snow White to
mapping Snow White

characteristics,

can the morning of May

part of our thematic unit an

The concentration of this

ez and folktales tell us

cothere?" This leeson which 1

ztudies 1 dealt with

arnd personali
stary., I

does in a

= ar

the ctudents and

and the Euwil

After a dicecuesion with the

versus external characterietics, I




then zsked the

characteris

Twenty—thr

lezzon.

1 this time.

w
1

recorded 7 onsarl

|__'f| i Feans ] e lj [l

TR}

In

zelf-w

the fi

on
(]
-+

PEOgEe waE S o

14

o

"
-
=
1
[
2

[1g)

teaching teo dj

the discus oiun

QO
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students o

N2 e

The rang

1005

children
bhazed on
(S
shouan

e

= far

bt tirmg durid

oot Lotal

time periacd.

valuation

e

;o oonly on

las Simi
o 1003

I noted that there

g oan duri
rota faci

fHerent |1

coocrring during this

Sac

to map

thingg

amx and Brandon were pulled out for

in Table
alizing

ng the

of el

Faty

(]
Izt

U

and that they were unengaged only

orids

their

+

activels

indicated that

Engagement Rates

QA

that ther do.

studente were precent douring this

ernrichment

the obseruer

4,

and no marl =z {aor

o

T
T
ol
1

R =

nossible Scour @rnees

-

Fe. This

=0
DR

[EAEmIN] ] lj

',

engaged

in

ed themseluves as on task 72,24
of scoares for the 3rd graders

studer

&
lar for

I my

ng this
fitate

s Ean T
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than

t = 14+ below

the d4th grader

1f

H theirc

flection of this

=) ] [t ‘l Cr '~::

T
W
m

found

| & 5

mn

0
1t
pul

pericod. I

imul taneousl =,

Second,

Conce e
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Engagement

Table 4
Engagement During Thematic Social Studies Lesson

N=23

Sweep

1 z 3 4 S & 7

Aesigned 2% 2= 25 2z 2 2% 23
Engaged 23 21 23 23 23 2 20
Sccixlizing a z a a a 2 3
Uninvolved a a a a a a a
Waiting d a a a a @ a
Engagement Rate = Total Engaqed = 93.7%

Total Ascsigned

Rates
27
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the ltessan we were working on in class
noted that the children seemed to be gernuinely enjarsing
this activity and were actively engaged.

Thematic Lesson Observation II

Thizs lezszon took place on the afternoon of Haxr 12,
17%%Z. The focus of this lesson was 1o znalyze
folbtxies in order to determine what morzl or message
theo held. T categorized fthiz lezzon asz a2 reading
lezzon zince most of the time stodentz were engaged in

reading and analrzing what ther read. @&t the beginning

iZ
-+
-+
-
e
e
n
10
]
o
—
—_
e

ad aloud "The Fox and the Grapes" and

as & group wWe tried to discern the meaning behind this

tale. Hext, I put the student

(13}

into groupe of 2 or 4
and gave them a choice of fables., They read one fable

modern

e

and analrzed it by rewriting it in the form of

n

day newscast.

m

Twenty~three studentz were present +for thi

(A}

leszan., Erandon and Tom were abzent. “rz shown in

in
III_

—
w
o
T

%, the obzerwver noted onl o T marks {for

[N
1
o

fzing and none for Uninwoluwed or Waiting during
the 7 sweepsz., This rezulted in an Engagement Rate of
PO.FA. This would indicate that students were activels
SRS e e

cngaged in this lesson PS500N of the time and unengaged

anly d.300 af the time.

oo
O
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Table 3 29

Engaqgement During Thematic Re:ading Leccon

MN=23
Sweep
1 2 3 4 S é 7
“~iesiqned 23 2 23 23 22 23 23
Engaged 23 21 23 22 20 z2 23
Socializing a z G i = i 0
Uninveolued a 0 a a a a Q
Waiting a ¢ a a a a a
Engagement Rate = Total Engaged = ?9.7%

Total éAsceigned

o0
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The self-evaluation grids showed that the students

perceived themselues asz on task 71,79 of the time., The

N

range of scores for individual Zrd graders was

s —
A ta

.

'L.r—'

8}

m
o
[y
ol
n
]
(]
b
hidl
tft
+

100, Ten of the 11 Zrd graders ar
above on their zelf-ewaluation grids, The range of
scares for 4th graders was F3¥ to 1003,

Me reflection on this leszon also indicated mey

perception of & Rkigh engagement rate among the

students. There was & tot of eothusiaem during Thi

lessany =everal groups asked for additiaonal time to

hidl

work on this task. Overall, there was much actiuvity
and discussian.

Thematic Lececon COheervation 111

Thi

"

lezcan took place on the afterncon of Maxr 18,

1553, In tnis and

N
4
n
tft
al
2

ft
~+
cC
|08
I
2
—~
n

10
Q,I
=
m
-,
14
oL
|o%
[y
~+
U

]
=
L
DU
—~
4
[a
]
|]:|
—
g
i
—

categorized this x¢ a math les

LI .
At the beginning of the lesson I polled the students”
favaorite fairy tales and then as a group we discussed

different way

in which we could displar the datsz,

After thizs, I asgigned students to poll 10 clazsmales

to find aut theic fawvorite Fziry tzxles and then dizplar

thetr d.

ta in & graph.

”

Twent y-one students were present for this leszan,

dam e zndd Fachel wore abieent and Brandon znd Dwuztin bhad

Q 3]
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been pulled out for enrichment. During 7 sweeps the

obzerver recorded 10 mark

=z for Socializing and none for
Uninvolved or Waiting {see Table &>, QOut of a total of
147 possible occurrences, this resulted in an

Erngagement Rate of 2.2, This would indicate that

cverall, the students were activelyr engaged in thi

leszon ¥3.24 of the time zand unengaged &.890 ot the

Cimne .

1"

fArnal wei of the students” zelf-euvaluvation grids
indicated that the studentsz perceived themselves as
being on task *&.1% of the time. Self-perceptions far
the 3rd graders ranged from B854 tao 100X,
Self-percepticons for the 4th graders ranged from &0 to
1ao,

In my reflection on thise lesson, 1 noted how
tfocused the children had been during this pericd. They
had appeared enthusiacstic about getting their data b

interviewing cla

1

smates., The =ztudents put effort into

their graphe; Z 4th graders chose to create & pie chart

~+

and us

r

d calcul ator

in
1

m

to help them determine

percentages. 1

1N
i
1

ensed & high level of involuement and

enthusiasm during this lezson.

32
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Table & 32

Engagement During Thematic Mathematice Lecssan

N=21
Sweep
1 z 3 4 p] é 7
fresigned 21 z21 21 21 21 21 21
Engaged 20 1% 17 21 20 17 1%
Socializing 1 z z a i z z2
Uninvelved 0 0 0 0 0 0 0
Waiting a 0 a ¢ a ¢ a
Engagement Rate = Tcotal Engaged = ?3.24%

Total Ascigned
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Dicscussion
Many interesting findings can be made upan

reviewing the resultse of the cbservations. & notabile

finding of this study ies that the engagement rates did

T

increxse forr the students in my classrcom when thematic
instruction was emplored. This was of particular
interest to me since it was my goal to determine

whether thematic lesson teaching would zffect th

;‘_[u

engagement rates of my students, A< shown in Table 7

th

the engagement rates, asz determined using the

Engagement Rate Obcservation Form, were 85.7X, 7&.&x,

and 80.1% for the traditiconal lessons. The engagement
rates for the thematic unit lessons were 25,74, ¥5.74,

e

and 3.2«. It appears fraom this data that students
were more actively engaged during the thematic lessons
than the traditional lesscns.

It was

by

leo apparent that the students perceived
themselwes as being on task more frequently when
erngaged in the lessons which focused on the thematic
unit of study. Students’ self-perceptions as
calculated 4from teacher—-made self-evaluxtion grids,
indicated that during the traditional lessons students

perceived themseluves as on task at rates of 82.54,

§%.5%, and 83.&¥. During the thematic unit leszons

o
=

O

ERIC

Aruitoxt provided by Eic:
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Table 7

Summary Table of Engagement Rates

S 8] W Engagement Student

Rate Perception

Traditional

Reading 10 11 1 85.7 82.5

Social St. 33 3 0 78.6 89.5

Math 27 5 0 80.1 §3.6
Thematic

Reading 7 0 0 95.7 91.9

Social St. 7 0 0 95.7 92.2

Math 10 0 0 93.2 96.1

Q 353
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students perceived themselves ac on task Fz2.2W, #1.%74
and 74,14 of the time.

My reflecticns on thece lecesone aleo ceemed to

(g

correlate with the findings fraom the Engagement Rate
Gheervation Formes and the studente” celf-perception
grids. In my reflecticons I noted that the students
were enthusiastic and actively involved during the
thematic unit leszscsons. [ sensed =incere interest and
motivation during these lessons. During the
traditiconal lesscne I also noted that, in generxl, the
ctudents were engaged; however, I alcsc cbecerved that it
appeared that many of the students were bored. They
did their acscignments with relatively high engagement
rates, but they seemed to work mechanically, with
little apparent enthusizasm.

It has been suggested b¥ some researchers
(Karweit, 1988; Blackadar & Nachtigal, 1%8&) that in

certain inctances trring to increace students”

fod

-~

ngagement rates is & w

C.

e aof time. Elackadar and

Yl

Nachtigal ©178&8) <

-t
0

ate

+
o

t i¥ data is collected which
reveals that students’ engagement rates are already

fairly high «<in the range of 73x or higher», then

nvecting time and energy into improwving them even more

urnwise.,

il
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The baceline data in my study reveal

in

that the

intial engagement rates of the studente in my classrocom

o

were 82,30, 8%.57, and &&.&4; thecse rates were well
within the suggested range of 794 cr higher. However,

I chosze to experiment with ancther mode of teaching ta

ol

ll'!

erve its effect on the engagement rates of the
ztudents in my claszsroom +for ceveral reasans

The ftirzt reason was that this study did not ook
at the engagement rates of studente for an entire day,
Thie =tudy concerned itseld with the percentage of fime
that studente were actively engaged during & planned
lessons. That did not constitute taking into account
all uses of availabile school time such as lunch,
recess, bathroom breaks, and transition periocde which
would certainly reduce the owverall engagement rate.
The purpose of thie studyr was to investigate the
engagement rates of the students only during thece
particular lessons in ocrder to determine how thematic

teaching would influence the ztudents’ engagement

I alsc thought that it wase worthwhile to addrecss

the engagement rates of my students because of the wayr
in which the class was organtzed, Llith mixed-age

grouping and the chalienge of teaching as (f there were

37
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2 zeparate cla

bect zituation +or my studente.

thematlic les=

1
i
r

ane. Students expreszed

using text books during the thematic

—
—
n

‘e better daing it as a whaole

(Marlana, 4th grade’

"From the bock it s boring. The

more exciting.'

".lt

101

n

O (38
ERIC

Aruitoxt provided by Eic:

|

ta work independently. While a certain

independent wark ie desirable, 1 senze
complete separatenecs of the grade lew

Addi tional findings from this study

students enjored warking as 2 whaole clas

umi t

"It s mare fun doing it tagether.

"Doing work from the book is tiri

Wi th fun stuff." tdessica, 3rd grade’

Engagement Rates

group,

ng.

cther

that

37

sroams, I was continuously moving
between the 2 grade levels, offen leaving the students

amcount of

this

. wase not the

revexl that

s during the
endorment in not
lecsons. The
fallowing are quotes from the students recorded during

a claes discusesicon of which leszons were most

{Tom, 4th

not hal+t

vdasarn, 2rd

mWay it’s

{thematic lessons) fun and we're more quiet




Engagement

Theese quotes from the students may indicate why

the engagement rates increased Jduring the Lthematic

Rates

lesesons., 1t ie apparent from their commente that the

students enjored working &= a whale group as well as

working without their traditiconal text booke. The

thematic approach motivated the studente by capturing

theor interezt, This coarresponds witlh Chao Eauy

mn

w1

A

azzertion that the uze of thematic units does increa
motivation because Lthe individuzx]l need: and interest
of the students are being met.
FRecommendations
The resulte of this study revealed that for thi
particular clacssroam, thematic teaching was benefici
in terms of the quantity of time students were activ

en

in]
pU

ged in learning. Discussions with the students
alsc indicated that their interest and motivation
increased during thematic teaching as compared to
traditional teaching.

I would recommend the use of thematic teaching
elementary claszrooms. I would especially endorse |
uee in mixed—age classroaome, where traditional
arganization and teaching can be quite cumbersome.

Thematic teaching allawse for whole class instruction

O
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students

A
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tures the students’ enthuszsiasm by meeting their

]

tainly no eingle leaching methad s appropriate

]

ircumstances., The intereste and needs af the
muset e aadrecssed when deciding on different
teaching. Each classroom situation (s unique

atorse need lo be awzre of teaching methods

n
-+,

-
D

-
1

=t tuatiaon,

For mixed-age classroaome, themxtic teaching

levels simul tanecusly. Thise eace

teachers to provide direct instruction fto both

]

the complexity

classroom arganization while providing an

f

enviranment where studente are more apt to be actively

however,

in learning. The amcunt of time studente are

B

in learning is & concern for &1l teachers;

because the complexity of mixed—age classrocoms

lead to lower student engagement rates, time must

zpecial concern for teacher

o

serooms. Teaching through thematic unite is

n

af mixed-age

ft
[
a
T

Ehat teachers of mixed-age classrooms can use Lo

increacse the time an task of their studentse.

40
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Engagement Rate Observation Form

Engagement Rates

filled In the students names.)

1. Fill in teacher name, date, and time.

2. When the time allocated for teaching begins. {ill in the
Time and Activity, and make a sweep of the students in
a predetermined order. Mark only those who are non-
engaged with 2 5, U, or WV; a slash (/); and the number
of the sweep (5/1).

3. Repeat step 2 everv five minutes urtil the observation

period ends.

43
Teacher’'s Name _ . Date
Observer's Name Time Begin: ..
End:
Sweep  Time Activity Sweep Time Activity
1 - 6 . e
2 _ . : 4
3 e - . 3
4 — e _— 9.
5. — 0.
Y
) 7. (Front of Room)
I Ak | . l [
1
- — ] -]
. - I L ]
] ' !
-*> ]
f
I ]
i ] N
|
[ | [
Directions for the Obsenver Cades
(Before the observation, the teacher being obsemed has S = Socializing

U =« Unimwolved
W = \\'.ﬂfiﬂg
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(Source: A.S.C.D. Video Handbook, "Erfective Teachinao For




Appendix B

Reading Lesson I

I was on task:

- tAlways

Most of
the time

‘Seldom

Introduction

Independent worki
in journals ; ;

Sharing journal i
work ¢

Guided reading
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(3rd grade)

Never !




